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About Gulag XR

It has only been 30 years since the countries of Central and
Eastern Europe started dealing comprehensively with Soviet
repression. Long decades of totalitarian communist regimes in
Eastern Bloc countries successfully suppressed broad knowil-
edge of the history of the crimes of communism, and it may be
said that awareness of Soviet repression is still not widespread
even today.

In response to this situation, we decided to create the Gulag
XR project, which brings together representatives from Poland,
Slovakia, the Czech Republic and Germany to help teachers and
students become acquainted with archaeological and oral-his-
torical research, as well as analytical approaches in dealing with
Soviet repression.

About our research

It is widely believed that the teaching of modern history in
our countries is insufficient, and important moments of recent
history — such as Soviet repression — are given rather marginal
attention. To find out what the situation is like, at the beginning of
the project we conducted a short survey in all member countries.
This included a questionnaire and interviews with teachers, as
well as an analysis of the curricula and most common textbooks.

We wanted to find out to what extent teachers in our coun-
tries deal with the topic of Soviet repression and what method-
ological support they have from textbook publishers. We sub-
sequently investigated the experience of history teachers with
digital tools, especially focusing on XR.

Our research went through three phases. First, we focused
on desk research into existing curricular and other documents.
Subsequently, we created an identical online questionnaire in
our national languages, which was sent to both cooperating and
randomly selected teacher groups. In the third phase, we under-
took in-depth interviews with teachers and other history educa-
tion experts.

Though this was not our original plan, the research was con-
ducted during the lockdown period in all our countries, so it
cannot be considered statistically representative in terms of tra-
ditional sociological standards. The return rate of the question-
naires was relatively low, usually several dozen in each country.
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Our project aims to commemorate victims of Soviet repres-
sion and to provide teachers with innovative tools and methods,
including virtual (VR) and extended (AR) reality, and didactic ma-
terials; students should also learn about the roots and the dan-
gers of totalitarian communism.

In Gulag XR, we focus on the mechanisms of repression in
the Soviet Union from the second half of the 1920s to the end of
the 1950s. Tracing the stories of victims from Germany, Czecho-
slovakia and Poland, we reveal the effects that the Soviet ideol-
ogy and regime had on the international level — and show how
they are entangled with local histories.

GULAGESRD

A total of several dozen teachers took part in the subsequent in-
terviews. Nevertheless, we believe that it provides a sufficiently
detailed and credible picture of what teaching about Soviet re-
pression looks like in individual countries and can serve as a ba-
sis for deciding on the further direction of the Gulag XR project.
In the research, we looked for answers in the following areas:

what is the general educational situation in the country,
especially with regard to history education

what place does Soviet repression occupy in teaching plans
and curricula in each country

what are the goals of history education usually set by teach-
ers or the state, especially with regard to Soviet repression

what messages do teachers want to convey when teaching
about Soviet repression. How do these messages corre-
spond to narratives about the Soviet Union and the coun-
tries’ own communist pasts

how the most frequently used textbooks in individual coun-
tries deal with Soviet repression

what are the conditions for the use of digital tools in teach-
ing

The main conclusions of our observations are given below.




The Czech Republic

Country specifics

The Czech education system is relatively liberal, with school
management or teachers themselves having a high degree of
responsibility for what is taught at a school.

The Czech educational system defines the goals of educati-
on for individual areas in what is called the Framework Educa-
tional Plan. Each school must then incorporate this into its own
so-called school educational plan. At the same time, it is not ne-
cessary to maintain a separate subject such as History. In some
schools, for example, historical topics are taken into account in
broader subjects, such as Man and Society or The World in Con-
text, etc. A great deal of responsibility for the implementation of
the general goals set by the state lies with schools, and especi-
ally with teachers.

Even though teachers in the Czech Republic are autonomous
in composing their teaching plans themselves, usually only a sin-
gle lesson, usually in 9th grade (age 14-15), is devoted to re-
pression in the Soviet Union. The topic is usually given further
attention in secondary school (age 15-19), but again mostly to
a very limited extent (1-3 lessons).

Soviet repression in history lessons:
teaching objectives and main messages

In the research we did at Czech schools in spring 2021 we
received very different answers as to what students should take
away from a teaching unit on repression in the Soviet Union in
particular and communism in general.

One of the most frequent messages teachers want to convey
is unfreedom as a peculiar feature of totalitarian regimes. When
it comes to material on Soviet repression, teachers may also try
to investigate how totalitarianism originated. However, national
socialism and the Holocaust are considered to be a bigger to-
pic and get more teaching units, so teachers usually examine
totalitarism and its historical roots as a part of teaching units on
national socialism.

There is a lack of interpretation of general history through
specific human stories and there is a complete lack of data on
ethinc Czechs in the Soviet Union (e.g., the Reflektor/Interhelpo
cooperatives, or the Volhynian Czechs community).

Lacunae of the curricula may correspond to the general si-
tuation with remembrance of Soviet repression in the Czech Re-
public, when the memoirs of Communists in pre-war Czechoslo-
vakia are rather set aside. Communist ideology reinforced by the
Soviet Union after WW2 is portrayed as alien to Czechoslovakia,
even though there was an established Communist movement in
the country.

In Czech schools, of course, great attention is also paid to
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Didactic concept

The conception of history teaching in the Czech Republic is
currently undergoing reform. Expert discussions are taking place
on the need to place more emphasis on transferable skills; the
share of synthetic explanatory text should decrease at the ex-
pense of the analytical part (pictures, newspaper or professional
texts, memoires, etc. — supplemented by questions and tasks),
while the plurality and constructivism of historical knowledge is
emphasized.

In the case of history, according to the available information
as of September 2021, it is planned to use Peter Seixas’ concept
of the Big Six Historical Thinking Concepts, which are currently
being adapted for the needs of Czech education within the fra-
mework of the extensive project History+. The new concept of
teaching history assumes that students will be able to answer,
i.e., the following questions: Why do events happen and what
are their consequences? How to find logic in complex historical
processes? How to better understand the people who lived in
the past? What is history for?

Therefore any new project that brings the past closer to stu-
dents, including the history of Soviet repression, should not only
stick to the factual; it should also move to the level of analysis
and interpretation and aim for higher cognitive goals.

the onset of the communist regime in the country after 1948. Te-
achers tackle the circumstances under which the Communists
came to power in Czechoslovakia, what the characteristics of
their rule were, and why and how the regime collapsed. The
attention paid to the beginnings of the Communist regime in
Czechoslovakia is sufficient and clearly compiled in school text-
books. However, there is a lack of closer links with other Europe-
an countries to understand the more immediate context. Political
repression is illustrated by the story of Milada Horakova, a po-
litical opponent of the regime who was sentenced to death in
a show trial and executed in 1950. At present, her day of exe-
cution is marked as Remembrance Day for the Victims of the
Communist Regime.

However, our study showed that there is a complete lack of
information about Czechoslovaks sent to the Gulag, which is
probably the biggest shortcoming of Czech textbooks in relation
to our theme.

Although the topic of Soviet repression appears in the analy-
zed textbooks, more attention is paid to events that took place
in Czechoslovakia itself. The connection between repression in
the Soviet Union and the history of Czechoslovakia is very in-
sufficiently conceived, or completely lacking.

As mentioned in the introduction, the Czech education system
is relatively liberal. Schools can use any textbooks or materials, or
they can teach completely without textbooks. As part of our research,
we went through several textbooks that were identified by teachers
as the most frequently used. A more detailed analysis performed by
Czech historian Jifi Kltc is available here. > >



Due to the fact that in the Czech Republic history teachers
are free to compose their curricula themselves, there is a cer-
tain divergence between schools in terms of time devoted to
Soviet repression and where the focus is put.

With more time at their disposal, and hence more chances to
address the topic of the repression more profoundly, teachers
can convey such topics as the “non-black-or-whiteness” of atti-
tudes, and furthermore, “what is freedom and democracy?”.

Co z4ci vyjadrili svym podpisem?

Oznacte v textu tii pasaze, které osvétluji vyznam rezoluce. Vybirejte z pfedznacenych vyraza.

Rezoluce Zakt narodni skoly
v Ujezdé, posta Vizovice.

Statnimu soudu na Pankraci, Praha.

Zéci narodni gkoly v Ujezd?, posta Vizovice, okres Val. Klobouky

zadaji, aby Statni soud potrestal co nejpfisn&ji rozvratniky , ktefi se proti
budovatelskym snahdm pracujiciho lidu i pracujicich d&ti stavi nepfatelsky a

cht&ji pfivolat nové Lidice , LeZaky a Plo3tiny. Co dé&lala obzalovana Horakova,
Zeminov, Hejda a viichni jejich spole¢nici, kdyZ tyto osady hofely a s plameny
pozarn 3lehaly k oblakiim i bolestné hlasy muéenych? Zapojili se mezi fadistobijce?
Ne, jist& ,nemohli!“

Déti t&chto obzalovangch jist® pladi, Ze maji takové rodice, ktefi kopou nové spoletné

hroby pro n# a pro nas viechny.
My viak prohlasujeme, Ze si republiku rozvracet nedame a Ze

kaZdého podezfelého ohlasime .

An example from the comic book We Are Still At War: Stories
of the 20th Century (published by Post Bellum, Argo and the
Institute for the Study of Totalitarian Regimes in 2011) illustrating
the story of a Czechoslovak victim of the Gulag. Active teachers
also use this resource as teaching material in their class.
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Historical awareness of this period is supported by a variety
of relevant sources, different interpretations of the communist
past are taken into account and students investigate why they
differ.

Below are examples of some of the tools used by schools to
teach topics related to, among other things, Soviet repression.

An example from the online exercise of the Historylab appli-
cation, created by the Institute for the Study of Totalitarian Regi-
mes. In the exercise, students analyze a resolution of the 1950s
in which pupils ask the State Court to punish alleged enemies of
the state and subversives.

<

An example from the online methodology of Myjsmetone-
vzdali.cz, created by the Memory of the Nation organization. In
the given exercise, students analyze the recordings of witne-
sses of the period in the 1940s and 1950s when the Communists
took power.

N

Josef Bartosek: Nesplnitelné davky pro Jiri Anderle: Rozoravani mezi

soukromé zemédélce My jsme to nevzdali (YouTube)

My jsme to nevzdali (YouTube)

Karel Benes: Vyvadeéli dobytek ze Lydie Kovarova: Nevstoupite do

staveni, lidé narikali... druzstva - dcera prestane studovat

My jsme to nevedali (YouTube) My jsme to nevzdali (YouTube)

Jan Sedlaéek: Jestli nepodepises, mas

Viadek Lacina: Kolektivizace

My jsme to nevedali (YouTube) pozemek na Valasské Bystrici



Myjsmetonevzdali.cz
Myjsmetonevzdali.cz

Page from the textbook “Modern History for Secondary
Schools” published by Didaktis in 2014. The text explains the
terms Gulag, Stalinism, NKVD, etc. The textbook lacks any
mention of the repression of Czechs living in the USSR, as well abroad.

STALINUY TEROR 30. LET
Konec 20, let je oenadovin jako poddtek éry stalinismu, kdy Stalin upevnil svou
pozici ve vodeni strany (kam dosadil swé priveience) a kontroloval § vidde, armidu
| @ cely stit, Voroce 1933 byli apdt povolini Grigordj . Zinoviv a Lev B, Kamendy -
powvinnd se piiznali k vlastnim omylan” avvevali sbyvajici opozici. aby se podiidila

Wikterd cleny opozice plesveditly | proklamovand dspichy pit budovini pramysho.
e Volednw 1934 se sefel XVIL sjead bolievické strany,
Které ndgtroje pernekuce evany sjerd vitdzd™, na némiE byli bivali Slenove apo-
& proti kot adivala Srafingve sice donscent s kit Ulastnilo se ho 1966 deleginh
widdla ve 30, letech 20, gholeti? 2 celéhio Sovétského svazw (2 nich bylo béhem nasledu-

= jicikch let 1108 popraveno). Y lervenci 1934 venikl
reorganizsc Sjednocen stitni politicke spravy (OGPU) Lidovy kemisariat voiti-
nich zialeitosti (NKVIY, ktery mél na starosi wmitini berpelnost statu a spadala
perd ) 1ake Hlavni sprava napravod-pracoviich taboert - skrdcend GULAG
Zavrakdéni populdmiho tajemnika leningradského vwhom strany Sergeje M. Kirova
vprosingi 1934 (snad na tajny Stalindy pokyn) se stalo ziminkou k rozpoutini terori.
leiee v dlen atentatu Stalin wydal wnos, kiery nafizoval urychlin vysetfovini piipa-
dis téch, kdo byl obvinéni 2 plipravy nebo provedeni teroristickych akei, Rozsudky
smirti miély byt vwhkonany thoed po jejich vyneseni. Tisice Lidi, které NEVD vedla
ve syych seznamech jako nespolehlive, byly
zatéeny a popraveny. Ve strand probdhla Sistka
a hmed v lednu 1935 byly zahdjeny tajné § ve-
fejné soudnd procesy s fasto jen domndlymi
nepdateli (mnozi viak bvli popravevani bez
jakdhokoliv procesul. Prvnt svorowy™ proces
s¢ konal v Moskvd a dle néj se pak odehrivaly
dalii v celé zemi, Zménila se legislativa = novi
biybe modno odsoudin k smrti § dé starsi 12 ket
Voroce 1935 roghdhly fzv, moskevské procesy,
pistemt prvnd byle souzeno tev teroristické wockistickao.-
=pinovévskéd centrum (srpen 1936) 16 osob obvindnfch z ddasti na vrakdé Kirova
aze styku s Lvem D, Trockym (pobivajicim jik mimo 35588 s¢ muselo pfiznat, 3¢ péi-
pravovali plevrat a chiéli svrhmout Stalina. Vilchni byli odsouzeni k smem, wletné
Zinowdva a Kamendva. V dallich dvou letech se konaly jeSté dva procesy s bivalymi
stranickymi dpidkami. Vina repres a Sistek ve veleni armidy, zahdjend v kvétna 1937,
plipravila o divot 3 2 5 marddll, 14 2e 16 velitell armdd a vech 8 admirdld, Celkovy
peet obhéti velkého teroru  1937=1938 se odhaduje na pliblidné 1 milion mrtvych.

TAHRANICRI POLITIEA SOVETSHERO SVAZU
Zahraniéni politika Sovitského svazu se ve 200 letech vymanila z diplomatické izo-
lace, zaptitinént pivodni snahou balieviki o sifeni socialistické revoluce do sviéta.
Tento cil sledoval zvidied Lenin. Kdy se v prvnl poloving 0. bet ukdzalo, 2o se zamir
nerdafi (napf. nedspéch némeckich revoluci) a pokus o vybudovini kemunisticke
spolednosti zistane zatim omezen na Sovétsky svaze, piisla na fadu normalizace veta-
hii se zdpadnimi stity, od nichi Soviti potfebovali hlavnt technologie. Klidovymi
protivaiky bollevismu byly nadile Francic a Velka Britinie. Na poditku 30. let se viak
pomlr Francke k 5558 slepiil a sovdtsky ministr zahranidi Maxim M. Litvinov s¢ za-
pajil do jedndni odzbrojovaci konference v Zeneve, O roku 1931 klesal vivor ruskiého
ehodl a Stalin se snaiil majit vedle Némecka (zemé spolupracovaly na ziklsdé smluv
¢ Rapalla) dalti obchodni partnery. Také 1ato snaha vedla v roce 1934 ke vstupu
Sovétskiého svarn do Spolecnosti ndrodid, Nejvétdi dsili sovitské diplomacie smiéto-
valo ke sblizeni = Francil a vyvreholilo v kvétno 1935 pedpisem francouzsko-sovit-
ského pakiu o veijemné vojenské pomoci. Ten byl ndsledovin podobnou smlowvou
= Leskoslvensko-sovétskow, jek zavazovala 355K k pomaci
Kterd oile shedovala Ceskoslovensku v pipadé jeho napadeni, ale jen m pod-

%! sowdtekd raftranidai polinks  minky, f¢ pomoc poskyine | Franche
 we R ledech 20, stederi? W léte 1935 Kominterna B | Komunistickd internaciondla:
B ofganizace koordingici a v podstad 2 Moskvy fidici

narodni kemunistické strany) vyhldsila tzv. politiku lidové fronty Sili spoluprici ko-
| muanistickych stran 3 levicovymi stranami proti fGatismu, Politiks =2 kritce uplamila

napl. ve Francii nebo za Spanélské oblanské valky. To viak nebrinibo Stalinoi, aby
I udrioval diplomaticks vatahy s Némeckem i Itlid a v roce 1939 obritil kurs od politi-
[ ky kolektivni bezpetnosti ke sblidovini s Hitlerem, Litvinov byl nahrazen ve funki
{| Vialeslavem M. Maolotovem | 15%0-1986), jeni zabajil agresivail zahraniéni politi-

ku vedouci k vylonleni 555R pe Spolednosti ndrodia po vojenském napadeni Finska
[ vlistopadu 1939,
e e
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- permin aznatufici politickou tecdi a metady
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wichoych ostrevech, ledicich v Bilém mofl,
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Ha . Solewvichoh® byl zavieni Dwéznd pracujici
w leech 1931-1933 na stavibe kandlu spogu-
fciho Baltské a Bilé mofe; 2de pracovalo ad
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160 ighc izl wytavenych biti, mudend a k-

tyrn Evotnim podminkam, Tibor byl zrsden
roku 1933, poté pde byla vybudovina vojen

sk rikdadng, Posto] sprived tibond a bachafl

k wizrfhibm charakienzuje vyrok ciganiz-
tora price v tiborech Maftalije A Frenkela:
L Erestanoe masime dostat vie v prensch
tiech métsicich - pak ud ho nepoticbujeme”
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ol and nikolo jim a3 zastupcl sioe uznal,

e sp Trockij nepachybng myli, ale phesto
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detha, 5 dien se nesezndmill. Makonec jim bylo
wyitlena, b smysbem nend nalézind prasdy,

ale rozhodnutl ve shodé § pormény v Sowe1-
ském vedeni, Komintema se musi phidat
ke witdinad v sowbtském polithyru. Italove ale

rvali na swdim a S1alin musel advrh stshnowt.
Sdone e strany odelel Togliatt si mohl bud
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as the post-war deportation of Czechoslovak citizens to the
Gulags from liberated Czechoslovakia. Nor is there any mention
of the participation of Gulag survivors in the Czechoslovak army



Use of technologies and extended reality

Schools in the Czech Republic commonly use tablets, 3D
printers, computers and projectors, while some also use VR.
Each school participating in the Gulag XR survey has a minimum
of a computer and a projector. At the same time, recent research
by the Czech School Inspectorate suggests that for the majority
of schools in the Czech Republic, basic ICT equipment and inter-
net access is not a major problem (90% of schools considered
the state of their technical equipment to provide online distan-
ce learning following the use of exceptional ICT funding to be
sufficient). Regarding the possibility of using their own mobile
phones in teaching, according to this survey 28.87% of respon-
dents answered that students cannot use their own phones in
teaching. This does not mean that everyone else uses mobile
phones in class, but at least it is not forbidden by the school.

Germany

Country specifics

There is no national school programme in history in Germany;
every federal state has its own. However, there are similarities
in the handling of the topic of Soviet repression in school pro-
grammes.

The umbrella term under which Soviet repression between
the 1920s and the end of 1950s is addressed in curricula and
textbooks is “Stalinism”. This refers to the dictatorship regime in
general and specific crimes such as repression against specific
groups, artificial famines, forced labour camps, etc.

Didactic concept

The prevailing concept of history teaching in Germany may
be defined as aiming at developing historical consciousness.
The approach was introduced by Karl-Ernst Jeismann and Jorn
Rusen, and developed by the research group FUER, with a re-
search project focusing on the fostering and development of a
reflective and historical consciousness.

The concept refers to not only knowing facts but also being
able to make sense of them. Historical consciousness is under-
stood as mental operations by which perception of the past is
used to orient practical life and guide people in making deci-
sions.

Within the framework of this approach, historical conscious-
ness is believed to be expressed through narratives. Narratives
are not understood as a simple enumeration of specific facts,
names and dates in a defined order. Rather they are meant to
give a broader understanding of the historical contexts and ac-
tors, and their motives and reasons. The FUER authors bound
‘narration” to “deconstruction”. Distinguishing and comparing the
narratives should thus provide an understanding of the complex-
ity and controversy of historical processes, and also that there
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VR devices are starting to appear in Czech schools. There are
still relatively few of them, but it is not an unknown concept. Mo-
reover, thanks to the availability of funding through small grants
(e.g., link to the website of the largest ICT vendor specifically de-
signed for schools where they can order anything from “tablets
to 3D printers”), it is not difficult for schools to order such equi-
pment. The problem, however, is the usability of these devices.

Other aspects that concern teachers are a lack of quality con-
tent and an absence of methodology and best practice exam-
ples, which makes teachers rather cautious with using XR tools.

In the “new” federal states (former German Federal Republic),
the crimes of communism in the USSR take slightly bigger space
in the curricula compared to the curricula of the “old” states. We
can attribute this to the influence of the social order established
in the USSR on the parts of Germany where the Soviet occu-
pation zone was located. In the “new” states Stalinism may be
handled twice: once in secondary school, either in the 8th, 9th
or 10th grade (14-16 y.o.); and once in high school, in the 11th or
12th grade (17-18 y.0.).

is no such thing as the only right historical narration. Historical
thinking is considered to be a dynamic process in this approach
— reconstruction leads to findings, the produced knowledge is to
be questioned and analysed using methods, etc., leading to new
findings.

Soviet repression in history lessons: teaching objectives and
main messages

The first encounter with the topic of communism can occur as
part of learning about the history of the Soviet Union between
the two wars in the 20th century. Usually, it is one of the optional
topics teachers can choose from:

- eitheritis one of the topics in a bloc about the Soviet Union
(alongside the Bolshevik Revolution, art in the 1920s in the
Soviet Union, and the Hitler-Stalin Pact)

= or the history of the Soviet Union between the wars is an
optional topic alongside other broader fields like local his-
tory, developments in the USA or China.



Naturally, teachers have very few means to go deeper into
matters if they decide to handle Soviet repression. Teachers can
only provide their students with a general overview of the crimes
of the Soviet regime. The lack of time makes a detailed and thor-
ough analysis of forced labour camps, their origins, their econo-
my and biographies of the victims almost impossible.

The topic of the crimes of communism may be handled in
high school, in the upper classes of gymnasia (11th—12th grade);
usually in qualifying courses students do an “Abitur” exam, a re-
quirement for a university entry. Soviet repression may be also
addressed as a part of a less historically specific topic, such
as Totalitarian States. In these upper grades, the curriculum fo-
cuses less on learning facts about specific historical periods,
though a case study of Soviet repression may be embedded into
a broader and less historically specific topic, such as juxtaposi-
tion of democracy and dictatorship, means of narrating history,
etc. Educational objectives can be quite versatile then, including
an ability to work with sources and to form an understanding of
social institutions.

Regarding the curricula of Germany’s “old” federal states,
they mention “Stalinism” in the Soviet Union even less than the
curricula of the “new” states. AlImost the only chance to address
Soviet repression comes in higher years at gymnasia, as a part
of a broader topic such as civil rights, “anti-democratic” regimes
between the two wars in Europe, culture of remembrance, etc.

If teachers do focus on Soviet repression, some of the mes-
sages they try to convey are:

= The repressive side of communism, human rights under
communism and the problem of collective ideology

= Differences in communist regimes, the USSR as an example
of an authoritarian communist regime (comparison of USSR
and China...)

A peculiar feature of teaching about communism in Germany
is a spotlight on the persecution of Communists during the Nazi
regime — influenced by the percieved importance of remember-
ing the crimes of the Holocaust and its victims.

Both in the “new” states and the “old” states, curricula turn
to Soviet repression one more time when it comes to learning
about the Soviet occupation zone and the GDR. The historical
context of the establishment of the GDR is addressed in aca-
demic lessons.

Both the “old” and the “new” states use, among other ma-
terials, the same textbooks. The full list of textbooks reviewed
is available here. All the textbooks, both secondary school and

high school, address the topic of Soviet repression. However,
the textbooks tend to treat the topic in a superficial way. They
may address mass terror and mention that under Stalin there
was persecution of political opponents. In several textbooks, the
show-trials, the brutal methods of the secret police and the vic-
tim groups are referred to. Alleged opposition to the regime is
given as an explanation for their persecution. However, in more
than half of the examined books, forced labour camps and the
Gulag as a concept was not presented.

Following the didactic aims of the German educational sys-
tem, textbooks may provide students with materials that should
help them work with historical sources and form their own judge-
ments. Two textbooks have a multi-perspective approach by jux-
taposing Stalin’s account of the development of the USSR with
an excerpt from Alexander Solzhenitsyn’s “Gulag Archipelago”.

Since the focus of the presentation in all textbooks is not
explicitly on the Gulag, the books are correspondingly poor-
ly equipped with visual sources that can help students picture
forced labour camps: maps depicting the camp system as well
as photographs depicting forced labour camps are generally
missing.

The main narrative about communism in the USSR that is
followed in the school books and curricula (and that dominates
cultural memory about the Stalin era) can be defined as recol-
lections of the repressive and inhumane character of the regime,
arbitrariness, absence of civil freedoms and human rights vio-
lations. However, this is often only done in an overview fashion.
Either crimes like the mass terror of the 1937-1938 collectivisa-
tion and Holodomor are directly addressed or an awareness of
the regime is derived from inclusion into broader topics, such
as the juxtaposition of democracy and authoritarian regimes. In
addition, the description of the Soviet occupation zone that is to
be found in curricula and school books follow a similar pattern:
remembrance of the crimes of the regime is underscored.

However, other topics aside from repression in the USSR —
such as art and culture in the 1920s and the fight for women’s
rights — may be a part of facultative units at high schools. Rec-
ollections that are not centred around the inhuman, arbitrary
nature of the Soviet regime intervene into “bigger” narratives
that are strongly represented in the German cultural memory.
Remembrance of the persecution of Communists in 1933-1945
complements responsibility for the crimes of the Nazi regime.
There is also the strong tradition of “leftist” critical thinking that
leads to interest in achievements in the field of women’s rights
in the Soviet Union and movements in early Soviet art and archi-
tecture, such as constructivism and futurism.




Use of technologies and extended reality

Digital tools are widely used in German schools, though there
are some big differences among them. Every second teach-
er regularly uses a projector. More than one in four even does
so on all teaching days. Every fifth teacher uses an interactive
whiteboard daily and every third regularly. 14% of teachers use
tablets regularly’.

Birgit Eickelmann, head of the German International Comput-
er and Information Literacy (Icils) study, claims that only a quarter
of students in Germany attend a school where both teachers and
students have access to WLAN, compared to 64% internationally
and 100% in Denmark. Another example is computer equipment:
in Germany there are on average 10 learners per classroom for
every computer provided by a school?.

According to a survey by the German Association for Informa-
tion Technology, Telecommunications and New Media (Bitkom),
the majority of teachers see advantages in the digitalisation of
schools. For example, 88% of them say that students are more
motivated by the use of technology and 87% think that content
and contexts can be presented and taught more clearly if digital
tools are used in lessons.

"Drammeh N. Digitalisierung der Schule — Alles, was Sie wissen mUissen.
In: Kommunal, 14.02.2020,

https:.//kommunal.de/digitalisierung-Schule-was-Sie-wissen-m%C3%BCssen

2 Sadigh P. Alles nur Infrastruktur. In: Zeit, 10.02.2019,

https://www.zeit.de/gesellschaft/schule/2019-02/digitalpakt-schulen-digitalisie-
rung-bildung-bund-laender
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More than half of the teachers (54%) would like to use digital
media more often, but do not do so for various reasons. Oth-
er reasons are the lack of equipment, insufficient knowledge of
technology and fear of the technology failing in the middle of the
lesson. The lack of a pedagogical concept leads to digital media
being used by teachers less often than desired?.

The solution of the current problem with the lack of digital
gadgetsis seen in the adopted Digital Pact“. It states that schools
can apply for the financing of digitalisation and the costs will be
covered either by federal states or by the federal government, if
states don’t have enough financial means for it.

It might even be possible to finance further training for teach-
ers with federal funds in this way. Further training is seen as key
to the success of digital education. Under certain circumstances,
temporary school staff may be paid; this was previously consid-
ered taboo. A paid system administrator, for example, would be
a great relief for some schools where a maths teacher or a phys-
ics teacher currently have to take care of the equipment on the
side.

3 Drammeh
https.//kommunal.de/digitalisierung-Schule-was-Sie-wissen-m%C3%BCssen

4 https://www.datenportal.bmbf.de/portal/en/education.html
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Poland

Country specifics

In 2012 education reform was implemented in Polish schools.
Curricula were modified and an option for learners to choose
the subjects in which they wanted to specialise was introduced.
The reform came into force and, in the case of history, involved
a partial break from repeating the history course at each stage
of education. In PSs, history teaching remained unchanged and
covered the period from ancient times to modern times. In LSSs,
students had to learn history from ancient times until 1914. In all
types of USSs, history was obligatory in the first grade and cove-
red the period from 1914 to the present day. After completing the
first grade, students could decide whether they wanted to learn
history as a major subject, which ended with an exam in the last
grade. If they chose this option, they learned history from anci-
ent to modern times, but on a more detailed level. Learners who
did not choose history as a major subject but decided, for exam-
ple, to focus on physical sciences had to study the compulsory
subject History and Society. This subject consisted of thematic
modules focused on some historical periods, processes, or is-
sues (e.g., early modern history, family history, and media histo-
ry) (Polish EURIDICE Unit, 2012).

The subject’s teachers are free to choose teaching methods
and approaches, though this is partly determined by the number
of students per class and teaching and learning facilities and re-
sources available in the school (for example, the number of com-
puters or other teaching aids). Classes should be divided into
smaller groups for some subjects (for example, foreign language,
technology or computer science / information technology). For
more information, see here.

Didactic concept

The Polish Ministry of Education suggests that schools should
take care that the student does not get lost in a maze of details;
rather by learning the most important of them they should be
able to explain the rules governing the past: political, social, eco-
nomic, religious, and cultural. Such an approach to teaching his-
tory is supposed to help students understand the mechanisms
of modern times. It is also about the student consciously and
responsibly co-creating in their adult life a European community
of values with the overriding idea of freedom, which is particu-
larly close to Poles. Freedom which in recent centuries has been
expressed in the struggle to regain independence and maintain
national sovereignty.

History education serves important educational purposes. In
particular, it makes it possible to:

deepen knowledge of important events regarding the his-
tory of the Polish nation and general world history, in order
to refer to the past more critically and to understand better
the present and build the future in a responsible way

enhance the feeling of love towards the fatherland through
the respect and attachment to tradition and history of own
nation and its achievements, culture and mother tongue,

10

The curriculum can be:

developed by the teacher individually or jointly with other
teachers;

chosen from among the set of curricula developed by an-
other author/other authors; for example, from among those
available on the market;

developed by other author(s) and modified by the teacher.

The curriculum proposed by the teacher should be adapted
to the needs and abilities of the students. Curricula are approved
for use at school by the head of a given school at the request of
the teacher or the team of teachers concerned and after consul-
tation with the school’s teaching council (composed of the head
and all teachers).

Teachers may choose a textbook from among the textbooks
approved for the use at school by the minister responsible for
education. The school head publishes a list of textbooks to be
used at a given school from the beginning of the next school
year. The legislation also allows teachers to implement curricula
using educational resources / materials which are not conside-
red textbooks in legal or practical terms. Costs of textbooks are,
in general, covered by students and their parents (legal guardi-
ans).

Schools are required to install special internet safety soft-
ware on computers used for teaching and learning. The soft-
ware should protect students, in particular, against pornography,
brutal and aggressive content and content breaking social nor-
ms and promoting hatred and discrimination.

shape the connection to the homeland, civil consciousness,
a respectful attitude and responsibility for one’s own state;
strengthen national pride, forming respect for other people
and the achievements of other nations and states;

shape respect for cultural heritage and historical monu-
ments;

spark interest in one’s own past, one’s family’s past and
local history;

develop historical thinking and moral and aesthetic sensi-
tivity;
shape skills in humanities, linguistic skills, collecting data

and using different sources of information, critical formula-
tion of opinions.

In elementary school, students primarily learn about the
history of their homeland. In the core curriculum for secondary
schools, the history of the state and the nation is much more
strongly inscribed in general history, although, obviously, the
thread of national history remains the most important®.

5 Zatgcznik do rozporzqgdzenia Ministra Edukacji Narodowej: Zat. Nr 1 —
PODSTAWA PROGRAMOWA KSZTAtCENIA OGOLNEGO DLA CZTEROLETNIEGO
LICEUM OGOLNOKSZTAtCACEGO | PIECIOLETNIEGO TECHNIKUM



Soviet repression in history lessons:
teaching objectives and main messages

In Poland, Soviet repression is a topic that fits well into the
bigger narrative of “Polish martyrology” — the Polish state and
the nation being a victim of its more powerful neighbours, in
this manner the memories of communist crimes contribute to a
“bigger picture”. Soviet repression resulted in the death of hun-
dred of thousands of Polish citizens and members of the Polish
minority in the Soviet Union killed between 1917 and 1947 (in-
cluding the NKVD'’s so-called Polish Operation, which resulted
in the genocide of people of Polish origin in the USSR in 1937
and 1938), massive deportations, imprisonment and torture. Mo-
reover, Polish sovereignty was especially strongly affected by
Soviet politics, because as a consequence of the Second World
War it lost half of its territory to the Soviet Union and became its
vassal state.

This is why Stalinism and the Nazi regime are often equalized
in Poland. Soviet Russia till 1953 is portrayed as the paradigm
of a totalitarian state and mass repression system in general. It
should be also added that in the Polish historical narrative and
historical memory Soviet repression is often placed in the wider
context of Poland’s difficult relations with Russia in the past as
well as today. Currently, the Polish perception of the Soviet Uni-
on is influenced by Russia’s neo-imperial foreign policy and its
“revisionist” and “denialist” politics of memory concerning Soviet
heritage and Stalinism.

Use of technologies and extended reality

According to the survey conducted by Gulag XR in May 2021,
teachers in Poland use laptops and projectors, though for them
interactive whiteboards are relatively new devices. Teachers
also mentioned many specific apps and platforms they have re-
cently been using during the pandemic and remote work. Some
of them are implementing YouTube videos into their lessons.
None of the teachers that took part in the Gulag XR survey had
ever used VR. However, there is a lack of necessary equipment
and Wi-Fi connection at some schools.

In Poland, there are big differences concerning the use of
technologies between private and public schools. Teachers at
private schools are used to using gadgets and digital content,
while teachers at public schools have fewer resources and hen-
ce use technologies in their teaching units less frequently. There
is also a big difference between cities and small towns/villages.
Not every school in Poland has Wi-Fi access and computers,
though mostly there are libraries with computers and Wi-Fi.

Content for digital gadgets is also a weak point. The con-
tent provided by the Institute of National Remembrance plays
a significant role; without it, teachers could not refer to any other
sources of digital content.
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As an important milestone in the creation of Polish identity,
communism gets six history lesson topics at primary school (8th
grade). In high schools the topic is described and taught also
during literature classes while analyzing, i.e., “A World Apart” by
Gustaw Herling-Grudzinski. His diary is compulsory reading for
all pupils. In history lessons teachers have enough time to ac-
complish the agenda. At school, teachers try to convey mess-
ages about the utopian roots of the communist system and the
fact the reality is far from the ideas declared by the ruling class,
stressing the lack of freedom and the crimes committed by the
totalitarian regime.

Asbothliterature and historylessons shape pupil’s knowledge
of Soviet repression and the Gulag, we analysed both history
and literature textbooks. The results of the analysis are to be
found here.

In spite of the several teaching units and the emphasis on
the repression in the USSR, the Gulag itself is, if anything, briefly
mentioned during lessons dedicated to the Soviet Union and
the Stalinist era as the example of a brutal regime.
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Polska pod okupacja
sowiecka

W Przypomnij sobie gtéwne ustalenia w sprawie Polski traktatu o przyjazni i granicy zawartego przez ZSRS

i Niemcy we wrzes$niu 1939,

Wschodnie tereny II RP wcielone do ZSRS
Sowieci zaatakowali Polske 17 wrze$nia 1939 r. Swoja
agresje uzasadnili checig wziecia w obrong bratnich
narodéw: biatoruskiego i ukrainskiego w obliczu upad-
ku paristwa polskiego (patrz tekst Zrédtowy na s. 50).
W rzeczywistosd realizowano w ten spos6b zawarty
w sierpniu pakt Ribbentrop-Mototow.

Zajawszy polskie Kresy Wschodnie, wladze sowiec-
kie przylaczyly je do swojego terytorium. Jedynie Wilno
i okolice wcielono do Litwy. Jednak latem 1940 r., po
sowieckiej aneksji pafistw battyckich, réwniez Wilerisz-
czyzna znalazla sie w granicach ZSRS.

Na pozostatych terenach Polski zajetych przez
ZSRS wladze sowieckie przeprowadzity w pazdzierni-
ku 1939 r. zmanipulowane wybory, ktére poprzedzita
antypolska kampania przedwyborcza. Byta ona mie-
szaning propagandy i klamstw. Miata na celu oczernie-
nie paristwa polskiego i pokazanie w jak najlepszym

$wietle stosunkéw spolecznych panujacych w ZSRS.
Ludnos¢ zmuszano do udziatu w wiecach przedwybor-
czych. Opornych zastraszano i szykanowano. Pod nad-
zorem NKWD w wyborach wyloniono Rady Delegatéw
Ludowych Zachodniej Ukrainy i Zachodniej Biatorusi,
czyli wschodnich obszaréw II RP. Nastepnie wiadze so-
wieckie na wniosek Rad wcielily te tereny do Zwigzku
Sowieckiego. Mieszkaricom silg nadano obywatelstwo
ZSRS, co skutkowato poborem do Armii Czerwonej.

Kresy pod wladza sowiecka

Polityka wladz sowieckich na zajetych terenach IT RP
miata charakter antypolski. Rzadzacy zlikwidowali pol-
skie urzedy i zastapili je rozbudowang administracja
sowieckg. Zakazali uzywania jezyka polskiego w urze-
dach i usungli polskie nazwy ulic i placéw. Wprowa-
dzili nowe programy nauczania do szkét, ktére staty
sie miejscem sowietyzacji dzied i mlodziezy. Polski

¥ Czesé obywateli Il RP wywodzaca sie z mniejszosci narodowych z radoscia witata Armie Czerwona. Wynikato

to z niecheci do paristwa polskiego, ktore nie zawsze potrafito rozwiazac problemy narodowosciowe. Wielu z nich
bezkrytycznie wierzyto w zapewnienia propagandy sowieckiej o lepszym bycie i réwnosci spotecznej. Scena zostata
prawdopodobnie zaaranzowana na potrzeby sowieckiej propagandy, poniewaz czes¢ witajacych nie patrzy na czotgi,

ale w strong fotografa.
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Trudne warunki atmosferyczne, wyczerpujaca pra-
ca, stabe wyzywienie, brak opieki lekarskiej i odpo-
wiednich mieszkan przyczynity sie do cigzkich choréb
i $mierci kilkudziesieciu tysigcy Polakéw.

Zbrodnia katyriska
Symbolem postepowania wladz sowieckich wobec
Polakéw byl los tysigcy polskich oficeréw wzigtych do
niewoli we wrze$niu 1939 r. Wielu z nich powotano do
wojska w chwili wybuchu wojny. Byli to przedstawiciele
polskiej inteligencji, ktérzy przed wstapieniem do ar-
mii byli m.in. nauczycielami, prawnikami, lekarzami,
dziennikarzami, urzednikami. Osadzono ich w obo-
zach w Kozielsku i Starobielsku. W poblizu Ostaszko-
wa przetrzymywano oficer6w Korpusu Ochrony Pogra-
nicza, funkcjonariuszy policji i stuzby wigziennej.
Z rozkazu whadz Zwiazku Sowieckiego w kwietniu
i maju 1940 r. zostalo rozstrzelanych 14 730 jencéw.
W podobny sposéb Sowieci wymordowali tez okoto
7300 wiezniéw cywilnych, obywateli polskich wzie-
tych do niewoli. Oprawcy zabijali ofiary strzatem w tyt
glowy i wrzucali do zbiorowych mogit. Wigzniéw
z obozu w Kozielsku zabito w Katyniu pod Smolen-
skiem. Jefic6w z obozu w Ostaszkowie zamordowano

W Polski Cmentarz Wojenny
w Katyniu, na ktérym spoczywaja
polscy oficerowie pomordowani

w Lesie Katyrskim wiosng 1940 r.
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w Kalininie (obecnie Twer), a grzebano w Mie dnoje
oficeréw ze Starobielska rozstrzejlano w Chaﬂmwie
i pochowano W Piatichatkach, ‘Oflary _mord(’)w doko,
nanych na terenach dzisiejszej Ukltalny pochowan,
w lesie w Bykowni koto Kijowa, a zabitych na Bialoryg;
pogrzebano prawdopodobnie w Kuropatach na prgeq.
miesciach Mifiska. Jako pierwsze odnaleziono groby
zamordowanych w Katyniu, dlatego dla okreglenia 5.
Josci tego sowieckiego ludobdjstwa symbolicznie uzy.
wa sie nazwy zbrodnia katyriska.

Klamstwo katyniskie

Masowe groby polskich oficeréw zastrzelonych przez
Sowietéw w Katyniu zostaly odkryte przez Niemcéw,
ktérzy oglosili to w kwietniu 1943 1. Jednak Sowieci
wypatli sie zbrodni i wing obarczyli strong niemiecka.
Po zakoriczeniu II wojny §wiatowej Polska znalazla sie
pod rzadami zaleznych od ZSRS komunistéw, wiec
przez wiele lat oficjalnie przypisywano ten mord Niem-
com. Cho¢ wiedza o tym, kto naprawde zabit polskich
oficeréw, byla powszechna, to gloszenie prawdy bylo
karane — nawet wigzieniem. Wiadze Zwiazku Sowiec-
kiego dopiero w 1990 r. przyznaly, ze to Stalin ponosi
odpowiedzialno$¢ za zbrodnie katyniska.

A Polski orzel
wojskowy w2 19. )
uzywany przez wojskd
ladowe w latach

30. XX w. Orzet
zostat znalezionY

w 1996 r. podczas
prac sondazowo"

-ekshumacyjnych quje

w Charkowie. Zn?

sie w relikwiarz! eg0
Muzeum Katyrsk
w Warszawie-
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TEKST ZRODLOWY
Nota ministra spraw zagranicznych ZSRS dorgczona
ambasadorowi Polski w Moskwic w nocy z 16 na 17
wrzesnia 1939 r. (fragment).

Wojna niemiecko-polska ujawnila wewngtrzne ban-
kructwo panstwa polskiego. W ciggu dziesigciu dni
operacji wojskowych Polska stracita wszystkie swoje
| okregi przemystowe i ogrodki kulturalne. Warszawa,
| jako stolica Polski, juz nie istnieje. Rzad polski ulegt roz-
ktadowi i nie okazuje przejawsw zycia. Oznacza to, ze
panstwo polskie i jego rzad przestato faktycznie istniec.

1. Powiedz, jak sowiecki minister Wiaczestaw Mototow uzasadnit agresje na Polske. Jakie podat argumenty?
2. Przypomnij, czy Warszawa faktycznie nie istniata jako stolica Polski w dniu przestania noty. Co sie wtedy dziato

w miescie?

3. Wyjasnij, w jakim celu, wedtug autora noty, Armia Czerwona wtargneta na terytorium Il RP.
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Dlatego tez, stracity waznosc traktaty, zawarte Pomie.
dzy 7SRS a Polskg. [...] Rz3d radziecki [sowiecki] nje
moze rownie. pozostaC obojetny na fakt, ze Zamieszky.
jaca terytorium Polski pokrewna ludnos¢ ukraiﬁsk,ego
i biatoruskiego pochodzenia jest bezbronna i zostata po.
zostawiona swojemu losowi. Rzad radziecki polecit we.
bec powyzszych okolicznodci Naczelnemu Dowédztany
Armii Czerwonej, aby nakazato wojskom przekroczye
granice i wzia¢ pod swoja opieke zycie i mienie ludnoéc
zachodniej Ukrainy i zachodniej Biatorusi.

Uniwersytet Jana Kazimierza we Lwowie zostal za-
mknigty, a na jego miejsce powotano Uniwersytet
im. Iwana Franki — ukrainskiego poety i pisarza. Zli-
kwidowano takze polskie instytucje kultury, zakazano
nauki religii, a cze$¢ ko$ciotéw przemieniono w kina
lub magazyny. Na wzér sowiecki wywlaszczono pol-
skich wiascicieli i znacjonalizowano banki, fabryki oraz
warsztaty pracy. Rozpoczeto réwniez proces kolektywi-
zacji rolnictwa.

stacje kolejowe. Tam czekaty na nich nieogrzewane #=-
gony towarowe. Nie thumaczono nikomu celu wvwoz-
ki. Podr6z w nieznane trwata catymi tygodniami i bvia
pasmem cierpieni. Zywnos¢, a nawet wode, wvdzielane
rzadko i w niedostatecznej ilosd.

Czes¢ deportowanych trafiata do tagrow (obozow!.
m.in. w okolice Workuty i Magadanu (patrz mapa 22
s. 51), gdzie zmuszano ich do niewolnicze; pracy w k&
palniach i kamieniotomach. Innych przvmusowo ose

dlano na Syberii i w Kazachstani y val
Lo . stanie, aby pracowal e
Sowieckie represje wyrebie lasow i w kolchozach e
Na ziemiach zajetych przez ZSRS rozpoczely sig prze- '

a4 ia ludnotci polskiej. W pierwszej kolejnosci

dotknety one polskie elity: nauczycieh, urzednikow,
duchownych, dziataczy politycznych i spotecznych, po-
licjantow 1 wojskowych. Czes¢ intehgency 11 RP zostala
zabita. Innych aresztowano 1 wraz z rodzinami wywie-
ziono w glgh ZSKS — na Syberi; badz do Kazachstanu
Deportacje mialy zarwycza) taki sam scenanusz
W nocy bez uprzedzema Sowieo) okrgzali dom ) da
wali ludziom kilkadziesigt minut na spakowanie na)

potrzebniejszych rzecry Nustopie odstawiano h ng
deportacia - 1. i it oy .
grupy ludnosci £ JeUNegO Uhdat i ha Jugt oo A Zestancy ny Syberii

politycznych

® Opisz warunkj Pracy zeslancow.

Tu lezy armia...

Prawde o jeficow tysigcach
zgtadzonych w katyniskim lesie.

A Matka Boska
Katyniska.

W W jaki sposéb
artysta nawiazat do
zbrodni katyriskiej?

Jézef Mackiewicz, polski publicysta
i dziennikarz, byt swiadkiem eksk i
(wydobycia z ziemi) zwlok zamordowa-
nych oficeréw. Oto fragment jego relacji.

W Katyniu znaleziono [...] oficeréw. Wy-
mownos¢ tego munduru robi wrazenie

zwhaszcza na Polaku. Odznaki, guziki,

na polskich
pasy, orly, ordery. Nie s3 to trupy anoni- oficerach.
mowe. Tu lezy armia. [...] kazdy umierat Na dokumencie
dtugie minuty, kazdy zastrzelony byt indy- ;Zil?ﬂny podpis
ina.

widualnie, kazdy czekat swojej kolejki, kaz-
dy wleczony byt nad brzeg grobu; tysiac za
tysigcem!

1. Co zrobito najwieksze wrazenie na auto-
rze tekstu?

7. Polska pod okupacjg sowieckg

| tylk.o pamie¢ zostata po tej katynskicj nocy...
Pamiec nie data sie zgtadzié, nie chciata ulec przemocy.
| wota o sprawiedliwos¢, | prawde po $wiecie niesie...

F. Konarski, Katyn

<« Rozkaz
dokonania mordu

———
TEKST ZRODLOWY
Fi,,,‘_

Wycigg z protokotu nr 13 Biura Politycznego KC WKP .

w Moskwie z 5 marca 1940 1. (fragment).
Sciéle tajne

Uchwala z S marca 1940 .

Poleci¢ NKWD ZSRS

Sprawy znajdujacych sig w obozach dla jericow wojen-
nych — 14 700 os6b, bybych polskich of; iceréw, urzed-
nikéw, obszarnikéw, policjantéw, agentow wywiadu,
zandarméw, osadnikéw i stuzby wigziennej |...)

1. Kogo wtadze sowieckie nakazaty skaza¢ na $mler¢?

2. Czy wobec jericéw przewidziano postepowanie sadowe w celu udowodnlenia winy? Powledz, dlaczego Sowieci

postepowali w ten sposob.

.] jak tez sprawy aresztowanych i znaiduiacveh si¢
w wiezieniach w zachodnich obwodach Ukrainy i Biato-
rusi - 11 000 os6b, cztonkow roznorakich |kontrrewolu-
cyjnych| organizacji, bytych obszarnikow. tabrvkantow,
bytych polskich oticerow, urzgdunikow i uciekinierow
~ rozpatrzy¢ w trybie specialuym, z zastosowaniem
wobec nich najwy2szego wymiaru kary - rozstrzelanie.
Sprawy rozpatrzy¢ bez wzywania aresztowanych i bez
preedstawiania zareutow, decyzji o zakonczeniu sledz- |
twa i aktu oskarzenia |...J.




Slovakia

Country specifics

Education in all types of schools (ISCED 0-3) takes place in
compliance with state educational programs, which define com-
pulsory content. The Ministry of Education, Science, Research
and Sport of the Slovak Republic, the central public administrati-
on authority for education, is responsible for the development of
the content, goals and methods of education.

State educational programs define the general goals of
schools and key competencies in the balanced development of
students’ personalities and the framework content of education.
State education programs are the starting point for the creation
of the school education programs of schools, which take into
account specific regional conditions and needs.

The state educational program stipulates compulsory sub-
jects, which are integrated into individual educational areas. As
part of its curriculum, each school can also create its own sub-
ject (using free, available lessons). In addition to subjects, cross-
cutting themes are introduced, traversing all educational areas.

History, together with the humanities component of geo-
graphy and civics, forms the educational area Man and Socie-
ty. However, it is a separate subject within it and, together with
them in integrative relations, it represents one of the important
elements in the process of the humanization of students®.

X

Didactic concept

According to the state programme’, “The main function of
history is to cultivate the historical consciousness of the student
as a whole and to preserve the continuity of historical memory
in terms of passing on historical experience, either from a local,
regional, national, European or global perspective.

Part of its transmission is, above all, the gradual knowledge
of such historical events, events, phenomena and processes in
space and time, which have fundamentally influenced the deve-
lopment of Slovak society and have been reflected in the image
of our present. At the same time, it emphasizes the history of the
19th and 20th centuries, in which we can find for the most part
the roots of current social phenomena and problems.”

Drawing on the work of Peter Seixas and Karel Van Nieu-
wenhuyse, we distinguish three main models of history educati-
on: nationalist, civic, and disciplinary. These models should not
be understood in a chronological sense; they do not follow one
direction. It also has to be noted that the boundaries between
the models are not always clear. From this point of view, the
Slovak curriculum would correspond to a certain combination of
the disciplinary and nationalist models.

6 https.//www.statpedu.sk/files/articles/dokumenty/statny-vzdelavaci-program/dejepis_isced2.pdf

7 https://www.statpedu.sk/files/articles/dokumenty/statny-vzdelavaci-program/dejepis_isced2.pdf

Soviet repression in history lessons:
teaching objectives and main messages

According to the curriculum, the teaching objective of history
lesson is to “develop interdisciplinary competencies which will
enable students not only to approach history as a closed past,
but also to develop a whole range of competencies (competen-
ces) to ask themselves cognitively diverse questions in dyna-
mic activity, through which they ask about the past through the
prism of the present and gradually form their own opinion. An
important means of this is a set of appropriate (also multilateral)
school historical sources, which is considered an integral part of
the didactic system of history teaching and history textbooks in
primary schools.”

In terms of theme, the current form of the State Educatio-
nal Program focuses mainly on the history of the Slovak nation
in the context of Slovakia. However, one of the skills explicitly
states that “the pupil can characterize the Stalinist dictatorship”,
“states the reasons for the emergence of dictatorships” and “do-
cuments the process of Sovietization of Central and Eastern Eu-
rope”.

In Slovakia, the Gulag is mentioned a few times in the curri-
cula and in textbooks starting from the 9th grade. Textbooks
present the USSR as an example of a totalitarian regime and
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dictatorship. However, based on our analysis of the most used
textbooks in primary and secondary schools, we can say that
only a few pages are devoted to the issue of Soviet repression
itself.

In primary schools, more attention is paid to the politics of Le-
nin and the Great October Socialist Revolution and subsequently
the 1950s. More emphasis is put on nationalization after the Com-
munist coup of so-called Victorious February 1948 and collectivi-
zation in agriculture. Less space is devoted to Soviet repression.
For example, in the most used history textbook for 9th grade
primary school pupils (Looking for the Past, published by Orbis
Pictures Istropolitana, authors: Dusan Kovac, Viliam Kratochuvil,
Ivan Kamenec, Herta Tkadleckova. 2012) the word ,Gulag’ only
appears once, and even then only once in a marginal text. High
school textbooks go a little deeper into the matter. Even so they
give rather simple generalizations about the communist regime.

The survey conducted by Gulag XR reveals that only 49.1% of
teachers address the topic of Soviet repression (of which around
1-2% pay increased attention to this topic), 35.8% deal with it
only partially, 7.5% do not deal with it at all, and the remaining
respondents do not have the capacity for it due to insufficient
time allowance. Whether teachers decide to devote time to com-
munism or not is usually based only on a personal decision and
the teacher’s commitment to the topic.


https://www.statpedu.sk/files/articles/dokumenty/statny-vzdelavaci-program/dejepis_isced2.pdf
https://www.statpedu.sk/files/articles/dokumenty/statny-vzdelavaci-program/dejepis_isced2.pdf

However, most teachers prefer not to deal with the topic of
the crimes of communism, or at least not to go deep into the
matter. In Slovakia, alongside the narrative about the oppressive
character of communism regime, a rather ‘optimistic’ narrative
about socialism in the country is widely spread. This especia-
lly concerns the older generation (the narrative can briefly be
sketched as follows: Everything was affordable, people were
employed and had access to accommodation, education and
health care, etc.). These widespread positive memories about
socialism in Slovakia prevent critical analysis of the communist
regime in the Soviet Union.

In addition the common “optimistic” narrative about commu-
nism prevents critical dealing with repression in the earlier peri-
od of Czechoslovakia under communist rule.

Older versions of Slovak textbooks address the rise of com-
munism to power in Czechoslovakia, mentioning the occurren-
ces of 1948, the February coup and the 1950s (nationalization,
collectivization). However, textbooks merely give an overview
and do not go deep into the topic. The older generation of text-
books also pays very little attention to the period after the 1950s.
Newer versions of textbooks explain the impact of socialism on
Czechoslovak minorities, dealing more profoundly with political
mass show trials in the 1950s, normalization in the 1970s and the
resistance movement that led to the “Velvet Revolution” of 1989.

désledky dihotrvajicej vojny?

R T

Z galérie osobnosti

Nastolenie bol3evickej diktatary v Rusku

atrilo k velkym, ale hospodérsky zaostalym krajinam, ps
?auts:; I;rejavili mimgriadne turdo. V krajing bol P}lad a Rusko uz
dokazalo nadalej viest vojnu. Nespokojnost s vojnou a s c4rs|
prejavovala v celej krajine. Po Februérovgl _rgyo_ll’xcii_(olfu 1917, kig
ra, pokusili sa niektorf demokraticky zmyslajtci politici vytvorit vlady,
saviedla v Rusku demokraticky politicky systém. @ Krajina viak
vo vojne a kriza sa tym nadalej prehlbovala. Situaciu vyuzili ruskj
¢ele s Leninom, ktori sa v novembri 1917 zmocnili vlady v Rusky
revolticia). :

Bolsevici si medzi ludom ziskali urité sympatie tym, Ze vystlpili z ygir.
pisali s Nemeckom a jeho spojencami mier. Slubovali rolnikom pgdy «.
chlieb a néarodom ruskej rise slobodu. V skutocnosti ruski bol3evici
iba po dlhej a krvavej obcianskej vojne. Po nej, aby sa udrzali pri
turdu diktataru. @ Roku 1922 premenovali byvalé ruské impérium
vietskych socialistickyich republik (ZSSR).

Andy Warhol,
Lenin v ¢ervenom

Vladimir ITji€ Lenin,
viastnym menom Uljanov
(1870 - 1924)

Pochadzal z rodiny Skolského indpektora
z povolzského Simbirska. Studoval pravo, ale
v svojej politickej ¢innosti ho nereSpektoval.
Bol Ustrednou postavou oktébrového prevratu
roku 1917 a zakladatefom sovietskeho $tatu.
Kazdé jeho opatrenie &i nariadenie, ktoré
vraj v budicnosti malo zabezpedif $tastie
a blahobyt, sprevadzalo nasilie. Kedze
zhkvnduval politicku opoziciu a stkromné

p saza
komunistickej totality.

Stalinova krutovlada

Po Leninovej smrti roku 1924 sa dostal k moci Stalin, ktory bol3
premenil na skutoénu krutovladu. Miliény ludi, ktori zmyslali inak
ale napokon aj ich stipenci a blizki Stalinovi spolupracovnici, sk
nych taboroch alebo boli bez stidu popraveni. BolSevicka
ovladnut krajinu nielen mocensky a hospodérsky, ale chcela
lenia [udi, prenasledovala cirkev a v umeni zaéala presadzovat il
smer, tzv. socialisticky realizmus. Toto vSetko sa dialo s n )
wybudovat komunizmus, &ize socidlne spravodlivi spol
strana premenovala na komunisticku stranu.

Svetova komunistické revoliicia

Uz pocas prevratu v Rusku na
Ze lud v dalsich krajinac
vzoru. V niektorych kraj
— vytvarali sa tzv.
vojnovom obdobi
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Slovak textbooks give great importance to supplementary vi-
sual materials. In the mentioned textbook “Looking for the Past”,
texts are accompanied by various pictures, caricatures, histori-
cal timelines and period photographs.

The history textbook for third grade gymnasium and secon-
dary schools (authors: Rébert Letz, Maria Tonkova, Anna Boc-
kova. 2013, Slovenské pedagogické nakladatelstvo) is a newer
edition of the textbook for gymnasiums and other secondary
schools. The textbook is elaborated with the use of illustrative
and supplementary materials.

The additional materials are, e.g., period photographs, va-
rious citations of politicians and historical actors. There are also
very useful tips for films and novels that can bring students clo-
ser to the material covered. The textbook gives the same space
to world and national history.

DEJEPIS

PRE 3. ROCNIK GYMNAZI| A STREDNYCH SKOL

History textbook for the ninth grade of primary schools and
the fourth year of eight-year grammar schools (Looking for the
Past), published in 2012 by Orbis Pictures Istropolitana, authors:
Dusan Kovac, Viliam Kratochvil, lvan Kamenec, Herta Tkadlec-
kova.



SLOVENSKO
V KOMUNISTICKQ
CESKOSLOVENSK[IJ“

Prechodné obdobie

Po skoncenf druhej svetovej vojny si ludia vydychli

Cakalo ich vsak dalsie zlozité obdobie. Slovensko sa opat
stalo sticastou CSR, ktord sa orientovala na Sovietsky zvéz
Nasilie bolo stale sticastou politického zivota. \/ pos!ednyc:h
relativne slobodnych volbdch dosiahla na Slovensku
Demokraticka strana s krestanskou a narodnou orientdciou
vyznamné vitazstvo. Pre nastupujicu komunistickd stranu to
vsak bol d6kaz nespolahlivosti Slovenska. Jeho samospravne
postavenie sa postupne znizovalo.

5. april 1945
24. oktober 1945

vyhldsenie Kosického vlddneho programu
dekrét prezidenta E. Benesa o postatneni
klticového priemyslu

parlamentné volby v CSR

poprava J. Tisa

katastrofélne sucho

tzv. protistatne sprisahanie na Slovensku

26. mdj 1946

18. april 1947
1947

. september 1947

vé poriadky

da a vojsk4 1. &s. armidneho
h bojoch 6. oktdbra 1944 pre-
dukliansky priesmyk v Karpa-
ak tvrdé boje o Dargovsky
Mikulds a Malu Fatru. Bra-
‘Slovenska — bola oslo-
10 boje na severnom
7 do zadiatku mdja.
koniec zavislosti od
ale sucasne aj zacia-
&leriovania do sféry
%e 7 000 civilistov
isilne odvlece-
otrocké préce.

Obrdzok zacﬁyta'll/a
pochovavanie mrtvyc
vaziiov gulagu pod lad
sibirskej rieky.
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History textbook for third grade gymnasium and secondary
schools. Authors: Robert Letz, Maria Tonkova, Anna Bockova.
2013, Slovenske pedagogické nakladatelstvo.

<

Use of technologies and extended reality

In Slovakia, digitalization may be considered to be at an
advanced stage. Almost every teacher has a laptop and Wi-Fi,
some teachers use VR and many schools use tablets.

In a survey conducted by Gulag XR, most respondents an-
swered that they use the internet, interactive whiteboard, data
projector, computer, movies and videos in their lessons. The te-
achers’ answers were also influenced by the pandemic situation,
so Zoom or Teams or other technologies via which distance lear-
ning was carried out online also featured. When asked whether
they also use virtual reality to teach history, 51.9% answered
in the negative and 35.2% in the positive. The remaining 1.9%
answered that the VR was used only indirectly, rarely or they
plan to use it soon. Based on the findings, we can state that VR
is being used only marginally.

/\

\'4



Summary

Our study revealed that the topic of communism in gene-
ral and Soviet repression in particular is not suppressed in any
of our countries. Curricular documents in all countries work to
some extent with the topic. However, the extent to which they
do so varies.

Existing didactic concepts (perhaps with the exception of
Germany) are to some extent based on older, more nationalist-
colored narratives. As a result of this, if Soviet repression does
not fit into the existing narrative, it can easily remain beyond the
interest of teachers.

There is a correlation in main messages and narratives about
the Soviet regime in the Czech Republic, Germany, Poland and
Slovakia. The Soviet Union after the Bolshevik Revolution and till
the end of the 1950s is regarded as an example of an arbitrary
and inhumane regime and a totalitarian state. This main mess-
age doesn’t depend on whether or not any positive memories
about communism are common in the society: e.g., “optimistic”
sentiments in the case of some teachers in Slovakia.

In Germany, the word “totalitarian” is seldomly used, to avoid
equalization of Stalinism with the Nazi regime; this stresses its
singularity and Germany’s responsibility for dealing with its Nazi
past.

There is another similarity between Slovakia, Germany and
the Czech Republic: the decision to learn about Soviet repressi-
on or not often depends to a large extent on a teacher and their
personal interest in the topic. As a result, some teachers don’t
deal with communism in the USSR at all, while some go deeper
into the subject.

The communist past of Poland and Czechoslovakia is often
conceived separately from the atrocities of the Soviet regime.
However, there are also points of contact. As a result, students
(e.g., in the Czech Republic or Slovakia) may get the impression
that the history of Soviet repression is something that has no-
thing to do with the history of their countries. This despite the
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fact that the victims of this repression were thousands of citizens
of the countries concerned.

We therefore believe that it is expedient to prepare an edu-
cational program that brings together the existing awareness of
learners and teachers concerning the communist regime and
the history of individual countries with the general history of the
Soviet regime and its repression.

Regarding the fact that school curricula in all of the countries
deal with the communist regimes in their own countries, it is be-
neficial for learners to be acquainted with the character of the
communist regime in the USSR, which later spread to the count-
ries of the Eastern Bloc.

The teachers showed considerable interest in this topic and
responded positively.

In all countries (depending on the specific type of school) the
subject of the Soviet regime is usually mentioned, to some ex-
tent, twice. The first time in teaching children aged about 13-15
years, the second time in the subsequent stage, at the age of
about 16—19 years. As for the age limit, we decided to adapt the
educational tool so that it could be used for learners aged 14-15.

The technical possibilities of schools in our countries are lar-
gely sufficient for the use of modern technologies such as virtual
or augmented reality. Although most teachers do not yet have
experience of the use of VR, this is something they have shown
considerable interest in.

In interviews, teachers often cited a lack of time as the main
obstacle to teaching using modern technology. The lack of time
was also often identified as an obstacle to dealing with Soviet
repression at school. We will have to take this fact into account
when developing our educational tool. In response to the time
shortage problem, we plan to offer several modes of use that
differ in terms of time required.



